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Chapter
INDIVIDUALIZED INSTRUCTION IN FOREIGN LANGUAGE LEARNING IN AN EFFORT 
TO OFFER HUMAN TEACHING FOR HUMAN LEARNING
A RATIONALE FOR THE STUDY OF FOREIGN LANGUAGES
The mastery o f  a fo re ig n  language has been the  endeavour o f  the  
educated man in Europe f o r  many decades. Educators , in Canada and in 
the  United S ta tes ,  seem to  have accepted fo rm a l ly  t h i s  a t t i t u d e ,  but 
the  in fre q u e n t  c o n ta c t  o f  s tudents  w i th  people who speak o th e r  languages 
has made the  study o f  fo re ig n  languages a r t i f i c i a l  and ra th e r  academic 
in the past.  However, recent te c h n o lo g ic a l advances in communication as 
w e ll as in t r a n s p o r ta t io n  have moved ra p id ly  North Americans in to  the  
immediate world  community which o th e r  European c o u n tr ie s  had experienced 
much e a r l i e r  because o f  t h e i r  lo c a t io n .  Suddenly the  people o f  t h i s  Con­
t i n e n t  fee l the  need f o r  m u l t i - l i n g u a  I ism. They no longer v i s i t  t h e i r  
fe l lo w  man s im ply  t o  gaze meaningless I y a t  h is  h i s t o r i c  monuments and h is  
co u n try s id e ,  knowing j u s t  enough o f  h is  language t o  o rde r  the  necessary 
food and accommodation. They fee l the  need t o  meet t h e i r  fe l lo w  man in 
h is  su rround ings , to  exchange ideas w i th  him and t o  t r y  t o  understand him 
and h is  problems through t h i s  in t im a te  l i n g u i s t i c  c o n ta c t .  I t  Is t h e i r  
d e s ire  to  learn t o  know him, because they r e a l iz e  th a t  man grows, develops 
and reaches h is  p o te n t ia l  s o le ly  through in te r a c t io n  w ith  h is  fe l lo w  man. 
Man's unique "hum an ity" appears to  develop in p ro p o r t io n  t o  h is  l i n g u i s t i c  
achievements. W ithout language, man would p robab ly  not know h im se lf  as 
w e ll and would lead an animal-1 ike  ex is ten ce .
I
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
2
Goals in Foreign Language Learning
Although fo re ig n  language goals appear t o  be com para t ive ly  s im p le , 
a t t a in in g  them is  not so s im p le . What does the  school want t o  accomplish? 
Does i t  want an academician whose mind has been nebu lous ly  " d is c ip l in e d ? "  
Does i t  want t o  p rov ide  the  s tuden t w i th  a s ta tu s  ornament o r  does i t  
in tend t o  teach Eng lish  grammar through a fo re ig n  language? Or does i t  
in tend t o  "p rove "  t o  the  average s tuden t how much " s u p e r io r "  the  a p p ro x i­
mately ten per cen t o f  the  s tuden t po p u la t io n  is  t o  which fo re ig n  language 
c lasses in high schools were c a te r in g  t r a d i t i o n a l l y — and how inadequate he, 
h im s e l f ,  is? I t  would be ra th e r  na ive t o  expect t h a t  the  answer t o  these 
questions would be anyth ing  o th e r  than a vehement "n o . "  But what are 
educators in f a c t  doing t o  ensure th a t  t h i s  outcome w i l l  no t occur? Most 
fo re ig n  language teachers w i l l  g ive  th e  standard re p ly ,  "We advocate th a t  
communication is  a two-way process and t h a t  i t  is  predom inantly  in o ra l  
and w r i t t e n  form and th a t  we teach the  s tuden t t o  l is te n  and to  speak, 
t o  read and t o  w r i t e  in the  fo re ig n  language"— and one might add fa c e t io u s ­
ly ,  " .  , . as we d id  f i f t y  years ago ."
A lthough i t  seems q u i te  obvious th a t  such an o u t lo o k  and such 
p ra c t ic e s  are indeed in s u f f i c i e n t  t o  develop every s tu d e n t ’ s p o te n t ia l  
and t o  p rov ide  him a t  the  same t im e  w ith  a sense o f  f u l f i l l m e n t ,  some 
fo re ig n  language educators seem convinced t h a t  fo re ig n  language in s t r u c ­
t io n  was and is  q u i te  adequate. Others in d ic a te  t h a t  they want t o  " i n ­
d i v id u a l i z e "  because they have heard t h i s  new magic word a t  t h e i r  la s t  
te a c h e rs ’ convention o r  have read o f  t h i s  new t re n d  in one o f  t h e i r  p ro ­
fe ss io n a l jo u rn a ls .  As a r e s u l t ,  they work in d e fa t ig a b ly  t o  produce new 
m a te r ia ls  which w i l l  appeal t o  in d iv id u a l  needs and arouse in te r e s t .
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A ltm an 's  words, " . . .  they o rd e r  'p a c k e ts '  ins tead o f  tex tb ooks ,  use 
reco rd ings  o r  casse ttes  instead o f  re e ls ,  and p lace s tudents around 
ta b le s  instead o f  behind t h e i r  desks ."*  But in  o rd e r  to  be ab le  t o  
speak o f  an in d iv id u a l iz e d  fo re ig n  language programme, th e  teache r must 
not o n ly  a l t e r  the  phys ica l c la ss  environment— he (o r  she) must s p e c i f i ­
c a l l y  in d iv id u a l iz e  the  goals o f  the  programme fo r  each s tu d e n t , the  ways 
in which he assesses, p re s c r ib e s ,  eva lu a te s ,  e tc .  L a s t ly ,  he must in d i ­
v id u a l iz e  the_sgeed o f  reaching the  se t  goa ls .
The T ra n s i t io n  from the  T ra d i t io n a l  "M o ld ing " Process to  In d iv id u a l iz e d  
In s t r u c t io n  o f  Foreign Languages
Foreign language educators o f  th e  past undeniably took a personal 
in te r e s t  in t h e i r  s tudents  and attempted t o  t r e a t  them as spec ia l human 
beings w ith  p a r t i c u la r  needs and in te r e s ts .  However, every In d iv id u a l  
was compelled t o  work a t  e x a c t ly  the  same speed as h is  c lassmate; he had 
to  so lve  the  same problem in e x a c t ly  the  same manner and had t o  read the  
same s to r ie s  o r  read ings. Despite  t h i s  s tagnant process the  s tuden t o f  
the  past u s u a l ly  be l ieved  th a t  h is  fo re ig n  language " t r a in in g "  was pe rsona l­
ized because h is  teacher cared about him and was w i l l i n g  t o  help him i f  he 
had th e  t im e t o  do so. In t h i s  v iew, t h i s  education process was t o  some 
l im i te d  e x te n t  "pe rson a lized  e d u c a t io n . "  As the  aims o f the  fo re ig n  
language c u r r ic u lu m  were g e n e ra l ly  u n q u e s t io n in g ly  accepted and fo l low ed  
by a l l  s tuden ts ,  i t  was on the  whole considered t o  be re le v a n t .
The s tuden t o f  the  I970 's  who was squeezed i n i t i a l l y  in to  the  mold 
o f  h is  predecessors, tu rn s  ou t  to  be o f  a d i f f e r e n t  breed, by assuming th a t
Howard B. Altman, I n d iv id u a l iz in g  the  Foreign Language Classroom 
(Rowley: Newbury House, 1972), v i .
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th e  aims o f  education are  very  much f o r  him t o  dec ide . Accord ing to  
Altman,
He is  concerned w ith  h im s e l f ,  w i th  h is  development as a 
human be ing , w ith  the  world  in which he l i v e s ,  and w i th  h is  
r o le  in t h a t  w o r ld .  He views h is  education  as p a r t  o f  h is  l i f e ,  
over which he should have some c o n t r o l ,  no t as a p repa ra t io n  
f o r  adu lthood . He is  u n w i l l i n g  t o  subo rd ina te  h is  r ig h t s  as 
a human being to  the  p re s e rv a t io n  o f  an educa tiona l o r  p o l i ­
t i c a l  bureaucracy in whose c re a t io n  he was not in vo lve d ,  and 
whose immediate va lue  t o  him seems d o u b t fu l .
As a r e s u l t ,  in d iv id u a l iz e d  in s t r u c t io n  in fo re ig n  language le a rn ­
ing has emerged— an a ttem pt t o  shape and form teach ing  to  the  in te r e s t ,  
needs, and a b i l i t y  o f  every in d iv id u a l  s tuden t.
DEFINING INDIVIDUALIZED INSTRUCTION OF FOREIGN LANGUAGES
The idea o f  " in d iv id u a l iz e d  fo re ig n  language in s t r u c t io n "  can 
have a d i f f e r e n t  meaning to  d i f f e r e n t  in d iv id u a ls .  Fundamentally i t  can 
be sa id  t o  be a ph ilosophy o f  educa tion , a s e l f - e v id e n t  approach o f  a 
unique k ind . I t  is  n o t ,  as o f te n  e rroneous ly  assumed, a given "m ethod," 
nor is  i t  a developed " te c h n iq u e . "  Ra ther, i t  must be described as a " s e l f -  
e v id e n t  approach t o  educa tion " because un d e r ly in g  i t  are fundamental p r i n c i ­
p les  which are  accep tab le  t o  fo re ig n  language le a rn in g .  More s p e c i f i c a l l y ,  
in d iv id u a l iz e d  in s t r u c t io n  means a le a rn e r-cen te red  classroom in which the  
na tu re  and shape o f  the  c u r r ic u lu m  are determined by the needs, in t e r e s t ,  
and a b i l i t i e s  o f  the  in d iv id u a l  le a rn e r .
In o rde r  t o  d e f in e  " in d iv id u a l iz e d  in s t r u c t io n  o f  fo re ig n  languages," 
one must focus h is  a t te n t io n  on two separa te , but e q u a l ly  im portan t com­
ponents o f  the  term , namely " t o  in d iv id u a l iz e "  and " t o  I n s t r u c t . "
2
Altman, pp. 3-4 .
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" I n s t r u c t io n ”  In t h i s  co n te x t  means a "c o n s c ie n t io u s  e f f o r t  on the  te a ch e rs ' 
p a r t "  and must not be m isconstrued to  mean the  te a c h e r  f in g e r - p o in t in g  t o  
a heap o f  books and h is  encouraging words t o  h is  s tuden ts  t o  proceed to  
acqu ire  knowledge.
Only when the  le a rn e r  experiences a problem w i th  h is  study w i l l  
the  te a ch e r ,  in  J a c o b o v its '  words "compensate" him f o r  t h i s  d i f f i c u l t y  
by a s s is t in g  him to  remove the  o b s ta c le  which is  in  th e  way o f  h is  f u r t h e r
3
p rog ress ion .
Thus, the  ta s k  o f  the  fo re ig n  language te a ch e r  is  t o  f a c i l i t a t e  
the  le a rn ing  process by e x p la in in g ,  showing, c o r re c t in g ,  suggesting 
a d d i t io n a l  d r i l l ,  e t c . ,  when t h i s  is  needed by th e  in d iv id u a l  — in con­
t r a s t  t o  the  t r a d i t i o n a l  le c tu re  which is  g iven by th e  in s t r u c to r ,  re­
ga rd less  o f  whether o r  no t the  s tuden t is  ready f o r  i t  o r  whether o r  not 
he needs i t .  The im portan t p o in t  is  t h a t  in s t r u c t io n  be g iven t o  the 
s tuden t o n ly  when th e re  is  a need by him s p e c i f i c a l l y ,  because o n ly  then 
w i l l  he b e n e f i t  from i t .
" I n d iv id u a l iz e d  in s t r u c t io n  o f  fo re ig n  languages" must not be mis­
taken f o r  a "do -you r-o w n -th in g -a s -yo u -p le a se "  a c t i v i t y .  Ins tead, i n d i ­
v idua l in s t r u c t io n  bestows on the  s tuden t th e  p r i v i l e g e ,  o r  " r i g h t , "  t o  
share in the  dec is ion-m aking  regard ing  h is  le a rn in g .  Because the  s tuden t 
is  u s u a l ly  aware o f  h is  own in te re s ts  and h is  needs and the  fo re ig n  langu­
age teacher is  in the  best p o s i t io n  t o  propose in  what way these in te re s ts  
and needs cou ld  be met advantageously in a s p e c i f i c  lea rn ing  s i t u a t io n ,  i t  
is  c r u c ia l  t h a t  dec is io ns  o f  t h i s  k ind be mutual and p a r t ic ip a to r y .
A lso , com para t ive ly  o f te n ,  "programmed in s t r u c t io n ,  computer-
^Leon Jakob ov its ,  Foreign Language Learn ing: A P s y c h o l in q u is t ic
A n a lys is  o f  the  Issues (Rowley: Newbury House, 1970), p. 27.
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ass is ted  in s t r u c t io n ,  and independent s tu d y "  are confused w i th  i n d i v i ­
dua lized  in s t r u c t io n ,  both by laymen and te a ch e rs .  I t  is  t r u e  t h a t  
a l l  th re e  p lay  an im portan t r o le  in  in d iv id u a l iz e d  in s t r u c t io n  because 
they  can be p a r t  o f  i t .  But i t  would be q u i te  erroneous t o  equate them 
w ith  the  process o f  in d iv id u a l iz e d  in s t r u c t io n  as a whole.
Programmed m a te r ia ls  are employed advantageously in in d iv id u a l ­
ized in s t r u c t io n  because they  enable th e  s tu d e n t t o  work a t  h is  op t im a l 
pace, and they  usual I y progress in  minimal s teps from one concept o r  
problem t o  the  nex t .  Computer-assisted in s t r u c t io n  used in  in d iv id u a l ­
ized in s t r u c t io n  pe rm its  the  a p p l ic a t io n  o f  immensely w ide -rang ing  re ­
sources which a re  a v a i la b le  a t  v a r io u s  c e n te rs .  A lso , independent 
s tudy , o r  a m od if ie d  ve rs ion  th e re o f ,  can be made a p a r t  o f  the  process 
o f  in d iv id u a l iz e d  in s t r u c t io n .  However, independent s tudy , by d e f i n i ­
t i o n ,  s t resses  th e  f a c t  t h a t  the  le a rn e r  does something f o r  h im s e l f .  I t  
om its ,  t h e r e fo re ,  the  im portan t r o le  o f  the  c lassroom te a c h e r .  Indepen­
dent s tudy , f o r  t h a t  reason, must be regarded as b a s ic a l ly  s e l f - i n s t r u c ­
t i o n ,  a lthough i t  may p lay  a more im portan t p a r t  in  in d iv id u a l iz e d  in ­
s t r u c t io n  a f t e r  the  s tuden t has acqu ired  the  rudiments in o rd e r  t o  work 
s u b s ta n t ia l l y  on h is  own.
A t the  beg inn ing  le v e ls  o f  language le a rn in g ,  on th e  o th e r  hand, 
in d iv id u a l iz e d  in s t r u c t io n  c o n s is ts  o f  a more c le a r l y  d e f in e d ,  s o l id  
s t ru c tu re .  I t  is  t r u e  t h a t ,  o c c a s io n a l ly ,  th e  s t ru c tu r e  o f  a g iven in ­
d iv id u a l iz e d  programme may appear more haphazard and unplanned than the  
t y p ic a l  s i t u a t io n  in  a non-1nd iv idua I iz e d  c la s s .  However, in  th e  i n d i ­
v id u a l iz e d  programme, both teache r and lea rne rs  are conscious o f  the  
c h a ra c te r  o f  the  le a rn in g  a c t i v i t y  ta k in g  p lace ,  and fo r  t h i s  reason
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no one is  tense o r  w o rr ied  which, in th e  long run, is  b e n e f ic ia l  t o  
the  process o f  le a rn ing .
An im portan t fe a tu re  o f  in d iv id u a l iz e d  in s t r u c t io n  is  th e  con­
cep t o f  le a rn in g  f o r  mastery. Th is  means t h a t ,  wherever p r a c t ic a b le ,  
d e f in i t e  le v e ls  o f  accuracy be e s ta b l is h e d  f o r  the  va r ious  assignments 
and th a t  these standards o f  achievement be s u f f i c i e n t l y  h igh . Given 
the requ ired  t im e f o r  m astery, the  s tuden t w i l l  a t t a in  a h igh s tandard 
in  one u n i t  be fo re  advancing t o  the  nex t .  In t h i s  way, In d iv id u a l iz e d  
in s t r u c t io n  s h i f t s  the  c om pe t it io n  from th e  nece ss ity  to  impress one 's  
teacher and t o  surpass one 's  fe l lo w  s tu d e n ts ,  to  a d e s ire  t o  excel in 
one 's  own e s ta b l is h e d  standard o f  performance.
A ls o ,  i t  becomes q u i te  im portan t in  in d iv id u a l iz e d  in s t r u c t io n  
a t  the b e g in n e r 's  leve l t h a t  the  s tuden t is  ta u g h t "how t o  le a rn "  a f o r ­
e ign language. Th is  emphasis appears more c r u c ia l  than le a rn in g  what 
is  t o  be learned, s ince  knowing the  "s e c re ts  o f  le a rn in g "  w i l l  lead t o  
the  mastery o f  the  p resc r ibed  c o n te n t .
The Main C h a ra c te r is t ic s
A lthough each in d iv id u a l iz e d  fo re ig n  language programme is  unique 
in many ways because o f  i t s  in d iv id u a l  loca l needs, th e re  seem t o  be, never­
th e le s s ,  some common c h a r a c te r is t i c s .  C u r io u s ly  enough, these common char­
a c t e r i s t i c s  do not d e f in e  the  whole process o f  in d iv id u a l iz e d  in s t r u c t io n  
in a l l-e m b ra c in g  te rm s, and they do no t seem t o  con ta in  any d e f i n i t e ,  f ix e d  
formulae which one could app ly b l i n d l y  and secure ly  in a u n iv e rs a l way. 
Instead, they  can be considered o n ly ,  in  A ltm an 's  words, as "p a t te rn s  o f  
in d iv id u a l iz a t io n "  which va r iou s  modern language departments have adopted
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
b o ld ly ,  and which they use s u c c e s s fu l ly . ^  These ’’p a t te rn s "  c o n s is t .  In 
the  view o f  A ltman, o f  the  fo l lo w in g  bas ic  assumptions:
Students are f re e  t o  proceed through t h e i r  cu r r ic u lu m  m a te r ia ls  
a t  t h e i r  own speed.
Students are tes te d  on t h e i r  achievement a t  given in t e r v a ls ,  bu t 
on ly  when they  expect t o  be te s te d ,  and o n ly  on m a te r ia ls  which they 
have prepared.
When a s tuden t needs help t o  proceed in  h is  work, he c o n s u lts  
w ith  h is  te a c h e r ,  o r  w i th  some o th e r  " resource  person" in the  room. 
The teache r removes the  ob s ta c le s  t o  h is  f u r t h e r  progress by p ro ­
v id in g  a needed e x p la n a t io n ,  by suggesting  a d d it io n a l  d r i l l s ,  by 
recommending a d i f f e r e n t  approach t o  the  ta s k ,  e tc .  A t  o th e r  t im e s ,  
the  s tuden t is  engaged in le a rn in g ,  and he does not remain in "eye­
b a l l -  t o  eyeba I I "  con tac t  w i th  h is  teacher.
Students are always aware o f  the  na tu re  o f  t h e i r  le a rn in g  tas k s .  
Th is  im p l ies  t h a t
1. they  know what they  are supposed to  accomplish,
2. they know a t  what leve l o f  accuracy they must work,
3. they know under what c o n d i t io n s  they  must demonstrate
what they have achieved,
4. they  know by what t im e l i m i t  ( i f  any) t h e i r  work must
be s a t i s f a c t o r i l y  completed.
Although Altman appears to  have fo rm u la ted  a sp lend id  summary o f  
the  main c h a r a c te r is t i c s  o f in d iv id u a l iz e d  in s t r u c t io n ,  h is  enumeration 
(o r  any enumeration, f o r  t h a t  m a tte r)  can h a rd ly  be " a l l - e m b ra c in g , "  nor 
can i t  be n e a r ly  a b s o lu te ly  complete. In o rd e r  t o  become more f a m i l i a r  
w i th  the  tremendous p o s s i b i l i t i e s  which in d iv id u a l iz e d  in s t r u c t io n  has 
to  o f f e r ,  le t  us examine c r i t i c a l l y  two o th e r  p o s i t io n s  which are held 
by Bockman and by C a r ro l l  r e s p e c t iv e ly .
In Bookman's v iew, as in the  view o f  most proponents, i n d i v i d u a l i ­
z a t io n  has t o  mean "hum anization and p e rs o n a l iz a t io n "  in o rd e r  to  be
^Altman, p. 12. 
5
Altman, p. 12.
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m eaningfu l.  But more im portan t than t h a t  s ta tem ent, which is  a lmost 
t r i t e ,  is  h is  advanced equa tion— namely th a t  " in d iv id u a l iz e d  in s t r u c ­
t io n  = (equa ls) the  f a c i l i t a t e d  o p e ra t io n  o f  the  lea rn ing  p ro c e s s ."^  
Th is  puts in d iv id u a l iz e d  in s t r u c t io n  in to  a new l i g h t ,  because o f  i t s  
g ig a n t ic  p o te n t ia l  t o  "c u re "  many i l l s  in va r iou s  fo re ig n  language p ro ­
grammes. " I f  we could concen tra te  on t h i s  e q u a t io n , "  Bockman c o n t in ­
ues, " a l l  th e  fa c to rs  o f  in d iv id u a l iz a t io n  would take  t h e i r  proper sub­
o rd in a te  p lace and cou ld  be viewed s u b o rd in a te ly .
As the  fo re ig n  language teache r can see from t h is  t e n e t ,  he 
cannot s t a r t  h is  implementation " i n  médias res "  and r e la t i v e l y  unpre­
pared, because one 's  endeavour t o  in d iv id u a l iz e  in s t r u c t io n  w i l l  be 
successfu l on ly  to  the  e x te n t  t h a t  i t  is  founded on a thorough compre­
hension o f  the  le a rn ing  process and th e  knowledge o f  how t o  c le v e r l y  
" e x p lo i t "  the  same.
Carro l I supports  t h i s  view when he suggests, through h is  Con­
ceptua l Model o f  the  Learning Process, t h a t  " th e  success o f  le a rn in g  in 
an educa tiona l s e t t in g  is  a complex fu n c t io n  o f  f i v e  k indso f e lem ents:"®
1. the  le a rn e r 's  a p t i tu d e  = fu n c t io n  o f  t im e ;
2. the le a rn e r 's  general in te l l i g e n c e ;
3. the  le a rn e r 's  perseverance = t im e  allowed by le a rn e r ;
4. the  q u a l i t y  o f  in s t r u c t io n  = sequence, o rd e r ,  e t c . ;
5. the  o p p o r tu n i ty  f o r  le a rn in g  = t im e allowed by s c h o o l.^
Although many w i l l  f in d  these terms ra th e r  f a m i l i a r ,  i t  is  the
®John F. Bockman, " I n d iv id u a l i z in g  the  FL Classroom," I n d i v i d u a l i -  
z a t io n  o f  the  Foreign Language Classroom (Rowley: Newbury House, 1972), p. 36.
7Bockman, p. 37.
®John B. C a r r o l l ,  "A Model o f  School Learn ing" (Teachers ' C o llege 
Record. 1963-1964), 723-733.
*C a rro ll,  723-733.
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r e la t io n s h ip  o f  one to  ano the r, in Bookman's v iew, which makes the  
d i f fe re n ce :
. . .  as concepts, these elements hang to g e th e r  t o  mean more 
than the  sim ple  sum o f  the  p a r ts .  As s t re n g th  in one p a r t  o f  the 
model is  reduced, a commensurate re in fo rcem ent o f  ano ther p a r t  
w i l l  be requ ired  i f  damage to  lea rn ing  is  to  be o f f s e t . * ®
He urges th a t
. . .  i t  should be noted t h a t  th re e  o f  the  f i v e  elements are 
fu n c t io n s  o f  t im e . A fo u r th  e lement, the  Q u a l i ty  o f  In s t r u c t io n ,  
im p l ies  c e r ta in  concom itants o f  t im e which may be though t o f  as 
the  Q u a l i ty  o f  the  Use o f  Time designed by the  teacher f o r  the  
ope ra t ion  o f  the  lea rn ing  process in  a g iven s i t u a t io n .  I t  seems 
th a t  we may be J u s t i f i e d  in regard ing  fo u r  o f  the  f i v e  elements 
o f  the  model as fu n c t io n s  o f  t im e , and f o r  t h i s  r a t io n a le  i t  is  
im portant t h a t  we mark w e ll the  ro le  which t im e  plays in the  
successful lea rn ing  o p e r a t i o n . I •
R a tiona le  and Plea
I t  is  indeed s u rp r is in g  to  learn from C a r r o l l ' s  model t h a t  
" f o u r  ou t  o f  f i v e  elements are  fu n c t io n s  o f  t im e , "  and one is  led 
to  the  sp e c u la t io n ,  i f  not c o n v ic t io n ,  t h a t  i f  enough t im e were a v a i l ­
ab le ,  any s tuden t o f  general in te l l i g e n c e  cou ld  a t t a in  mastery o f  even 
h ig h ly  complex problems. Th is  f in d in g  seems t o  be in  sharp c o n t ra s t  
w i th  t r a d i t i o n a l  assumptions t h a t  o n ly  s tudents  w i th  an e x c e p t io n a l ly  
h igh I .  Q. were ab le  to  learn a b s t ra c t io n s  and cou ld  so lve  complex 
problems. The s tudent w ith  " lo w "  a b i l i t y  was sa id  t o  be ab le  t o  learn 
o n ly  s imple th in g s ,  s ince  he lacked the  "deep ly  revered" a b i l i t y  in 
que s tion .  As a r e s u l t ,  educa tiona l i n s t i t u t i o n s  advocated the  " r i g h t  
t o  f a i l "  f o r  the  mediocre s tu d e n t,  a lthough , i r o n i c a l l y  enough, they
'®Bockman, p. 38.
* *Bockman, p. 40.
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themselves were the  source which d id  no t a l lo w  s u f f i c i e n t  t im e f o r  the  
ta s k .
I t  becomes Ir re v o c a b ly  e v id e n t  t h a t  t im e  l im i t s  in t r a d i t i o n a l  
education have ca te red— and, to  some measure, s t i l l  do—to  a small m in o r i ­
t y  and have served as a ra th e r  convenient screen ing  dev ice in the  pas t.  
Mastery does no t seem to  have been an im portan t aim o f  t r a d i t i o n a l  edu­
c a t io n  (except a t  the  U n iv e rs i ty  le v e l? ) ,  and, i f  master/was o c c a s io n a l ly  
demanded, then i t  was held t o  have been the  in d iv id u a l  s tu d e n t 's  re s p o n i-  
b i l i t y .  T ra d i t io n a l  education a t  the  h igh school leve l can be sa id  to  
have been g r e a t ly  u n ju s t  to  the  s o -c a l le d  academ ica lly  u n f i t ,  because i t  
was in te re s te d  predom inantly  in the  e xc lus io n  from lea rn ing  o f  the  m a jo r i ­
t y ,  instead o f  h e lp in g  anyone t o  mastery through a meaningful lea rn ing  
process.
Since le a rn ing  can increase the  c a p a c ity  f o r  le a rn in g ,  an im portan t 
goal o f  every in d iv id u a l iz e d  in s t r u c t io n  programme should be t o  e l i c i t  
p o s i t i v e  changes in the  lea rne r  and thus p rov ide  o p p o r tu n i t ie s  f o r  u t i l i z ­
ing every i n d iv id u a l 's  t a le n ts  and energ ies  and t o  help our coming genera­
t io n  to  p lay  t h e i r  r o le  as respons ib le  a d u lts  and d ig n i f i e d  humans.
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Chapter 2
NEW WAYS AND TECHNIQUES TO OVERCOME PROBLEMS ENCOUNTERED IN TEACHING
FOREIGN CULTURES
AN ATTEMPT TO DEFINE AN ACCEPTABLE PHILOSOPHY OF CULTURE
"C u ltu re "  is  a word which seems t o  have a g re a t  number o f  
meanings, both t o  the  layman and the  s c ie n t i s t .  A lthough some a n th ro ­
p o lo g is ts  appear t o  subscribe t o  the  general view t h a t  c u l tu re  is  " th e  
way o f  l i f e  o f  a people, the sum o f  t h e i r  learned behaviour p a t te rn s ,  
a t t i t u d e s  and m a te r ia l  th in g s , " *  the  c r i t i c a l  person w i l l  wonder what 
the  substance o f  c u l tu r e ,  more s p e c i f i c a l l y ,  is  comprised o f .
The d i f f i c u l t y  in o b ta in in g  f u l l e r  and more p e r t in e n t  data in 
o rde r  to  answer in  more s p e c i f i c  terms the  ques tion  under d iscu ss io n ,  
can be noted when one takes a c lo s e r  look a t  s ta tem en ts , from men in 
the  f i e l d ,  such as H a l l ,  which read, " U n t i l  re c e n t ly  no one had defined 
any bas ic  u n i ts  o f  c u l tu r e  . . . th e re  was no g e n e ra l ly  agreed upon
2
unde r ly ing  theo ry  o f  c u l tu r e  . . .  no new way o f  being s p e c i f i c  . . . "  
Even today a volume which examines the  va r iou s  concepts and th e o r ie s  o f  
c u l tu r e ,  w r i t t e n  by the n a t io n 's  two o u ts tand ing  a n th ro p o lo g is ts ,  A. L.
Edward T. H a l l ,  The S i le n t  Lanquaqe(New York: Premier Book,
Paperback, 1959), p. 31.
^Hal I ,  p. 35.
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Kroeber and Clyde Kluckhohn, c a l l s  f o r  such q u a l i t i e s  as "empathy" 
in the  in v e s t ig a to r .  The au thors  s ta te  t h a t  "no constant elemental 
u n i ts  o f  c u l tu r e  have as ye t  been s a t i s f a c t o r i l y  e s ta b l is h e d . " ^
Furthermore, H a ll and Trager t r i e d  t o  develop a method f o r  
the  a n a ly s is  o f  c u l t u r e ,  c o n s is t in g  o f  f i v e  bas ic  s teps:
1. To id e n t i f y  the  b u i ld in g  b locks  o f  c u l tu r e .
2. To t i e  these is o la te s  in to  a b io lo g ic a l  base.
3. To b u i ld  up a body o f  data and a methodology th a t  would
enable them to  conduct research.
4. To b u i ld  a u n i f ie d  th e o ry  o f  c u l tu r e  th a t  would lead them
to  f u r t h e r  research.
5. F in a l l y ,  to  f in d  a way t o  make t h e i r  d i s c ip l in e  t a n g ib ly
use fu l t o  the  n o n - s p e c ia l is t . ^
On another occasion H a ll in d ic a te d  t h a t  they f e l t  t h a t  much 
o f  the  preoccupation o f  a n th ro p o lo g is ts  w i th  s t a t i s t i c s  was having a 
s t u l t i f y i n g  e f f e c t  on t h e i r  d i s c ip l i n e ,  and he admits o r  suggests t h a t
. . . the  methodologies and th e o r ie s  borrowed from s o c io lo g y ,  
psychology and o th e r  b io lo g ic a l  and phys ica l sciences had been 
" in e p t ly ^  used .5
In the  search fo r  an adeguate answer t o  the  question  "what is  
c u l tu re ? "  the  fo re ig n  language teache r can d isce rn  va r ious  a ttem pts  
by s c ie n t i s t s  to  sys tem atize  the  phenomenon " c u l t u r e "  and, a lthough 
i t  would be u n r e a l i s t i c  t o  expect t o  f in d  a " n e a t , "  d e f in i t e  answer 
t o  such a complex problem, i t  is  p e rp le x in g  t o  learn o f  the  g re a t  number 
o f  th e o r ie s ,  o f te n  c o n t ra d ic t in g  ones, which have been developed. But
^ H a II ,  p. 35. 
“̂ H a ll ,  pp. 36-37. 
^ H a II ,  p. 37.
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none o f these s c i e n t i f i c  d e s c r ip t io n s  ( l e t  a lone the d e s c r ip t io n  by 
any layman) is  as thorough and comprehensive in substance as the  
fo re ig n  language teacher would l i k e  them to  be. For t h i s  reason, he 
ge ts  the  impression th a t  he does not come c lo s e r  to  any " f i n a l  s o lu ­
t i o n , "  and he is  humbled, awed and overwhelmed by the  d i f f i c u l t y  and 
com p lex ity  invo lved . There does no t seem t o  e x i s t  one a l l -e m b ra c in g ,  
" c o r r e c t "  d e s c r ip t io n  o f  c u l t u r e ,  but va r io u s  s c i e n t i f i c  th e o r ie s  
which a ttem pt t o  accept o r  r e je c t  t e n t a t i v e l y  one view o r  a syn thes is  
o f  the  th e o r ie s  as held and expressed by the  s c ie n t i s t ,  on the  one 
hand, and by the  humanist, on the  o th e r .
In the  search f o r  an accep tab le  ph ilosophy o f  c u l tu r e ,  the  
c u r io u s  educator w i l l  want to  examine s t i l l  o th e r ,  more d iv e rg in g  
ideas: Brown, f o r  example, ho lds t h a t  " th e  m a te r ia l  t o  be d e a l t  w i th
in a c u l tu r a l  d e s c r ip t io n  o r  a n a ly s is  w i l l  not be l im i te d  t o  t h a t  
which is  f e l t  t o  be g rea t  and t im e le s s . " ^  Bruner, F r ied I and Herz- 
f e ld  seem to  have a s im i la r  view when they say t h a t  " th e  word ’ c u l t u r e ’ 
as i t  is  used in an thropo logy does no t r e fe r  e x c lu s iv e ly  t o  the  a r ts  
and the  h u m a n it ie s ."^  People o f  " c u l t u r e "  are no t,  in  t h e i r  sense o f  
the  word, t h a t  small group in any s o c ie ty  which app rec ia tes  man’ s f i n e r  
achievements in l i t e r a t u r e ,  music, and p a in t in g .  In t h e i r  v iew, every 
person is  a c u l tu re d  human being because "everyone p a r t ic ip a te s  in some 
o f  the  re g u la r ly  pa tte rned  ways o f  l i f e  c h a r a c t e r i s t i c  o f h is  s o c ie ty . "®
^R. W. Brown, e t  a l . .  P u b l ic a t io n s  o f  Modern Language A s s o c ia t io n  
(December 1953) 1196-1218.
^E. M. Bruner e t  a l . .  N o rtheas t Conference on the Teaching o f  
Foreign Languages ( i9 6 0 ) ,  19-27.
®Bruner, 19-27.
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Nostrand, in c o n t ra s t  to  the  preceding v iews, holds th a t  a s tuden t 
ought to  have a coherent s e t  o f  concepts based on fa c ts  concern ing 
the  main values o f  the  c u l tu r e :
. . . i t s  assumptions about the  nature  o f  man and h is  w o rld , 
i t s  g rea t a r t  forms, i t s  f o l k  a r t s  and i t s  humor; and l ik e w is e  
should have an understanding o f  the  peo p le 's  s o c ia l  i n s t i t u t i o n s ,  
t h e i r  soc ia l psychology, and t h e i r  e c o lo g ic a l arrangements.
The next two statements by the  same a u th o r ,  on the  o th e r  hand, appear
to  be somewhat presumptuous, a lthough e n l ig h te n in g ,  when he says th a t
the re  is  a ls o  the  g re a t  need f o r  language teachers to  learn 
how to  c a r ry  on research in t h i s  phase o f  our te a ch in g ,  and fo r  
a l l  o f us t o  become e x a c t in g ,  p ro fe ss io n a l consumers o f  research 
conc lus ions and g e n e ra l iz a t io n s  made about n a t io n a l ch a ra c te r  by 
c a re fu l  obse rve rs , '®
and th a t
i t  is  too  o f te n  th a t  the  teacher must p lace credence in  what 
an a r t i s t  says whose genius l i e s  ra th e r  in s e l f -e x p re s s io n  than 
in i l l u s t r a t i n g  a c u l t u r a l  way o f  l i f e . ' '
Brooks makes a more v a l id  and accep tab le  p o in t  in h is  d e f i n i ­
t io n  o f  c u l tu re  when he s ta te s  t h a t  the  most im portan t s in g le  c r i t e r i o n  
in d is t in g u is h in g  c u l tu r e  from geography, h is to r y ,  f o lk b r e ,  so c io lo g y ,
l i t e r a t u r e ,  and c i v i l i z a t i o n  is  the  fa c t  t h a t  " i n  c u l tu r e  we never lose
12
s ig h t  o f  the  in d iv i d u a l . "  A lso ,  H a ll makes an in te r e s t in g  and con­
s t r u c t i v e  obse rva t ion ,  by ho ld ing  th a t  c u l tu r e  h ides much more than i t  
revea ls ,  and s t ra n g e ly  enough what i t  h ides, i t  h ides most e f f e c t i v e l y  
from i t s  own p a r t ic ip a n ts .
9
Howard Lee Nostrand, Department o f  Foreign Language B u l le t i n  
(Journa l o f  the  Na tiona l Education Assoc., U. o f  Washington, 1966), 6-7 .
'®Nostrand, 6-7.
' 'Nostrand, 6-7.
'^Nelson Brooks, FL Anna lsCYale U n iv e rs i t y ,  1968) 204-217.
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The question a r is e s  whether o r  no t man, in f a c t ,  "hand les" a 
" r e a l i t y "  even when he has managed to  re c o n s t ru c t  c e r ta in  pa r ts  o f  
the  elements o f  c u l tu r e .  Beaujour suggests t h a t  the  answer to  t h i s  
question  is  "no" i f  one understands the  word " r e a l i t y "  in i t s  t r a d i -  
t io n a i  sense o f  concre te , m a te r ia i  fa c ts .  I t  is  " y e s , "  in h is  v iew, 
i f  understood in the  sense o f  im aginary, m enta l, m yth ica l r e a l i t y . * ^
Through the  above mentioned read ings, the  w r i t e r  has a r r iv e d  
a t  the  fo l lo w in g  t e n t a t i v e ,  e c le c t i c  ph ilosophy o f  c u l tu r e :  In an
o v e r - s im p l i f i e d ,  s u b je c t iv e  and inadequate d e s c r ip t io n ,  the word c u l tu re  
could be defined in two d i f f e r e n t  ways. In one sense i t  couid mean 
the  sum t o t a l  o f  a peop le ’ s achievements and c o n t r ib u t io n s  t o  c i v i l i ­
z a t io n ,  such as l i t e r a t u r e  (b e l le s  l e t t r e s ) ,  music, a r t ,  a r c h i te c tu re ,  
te ch n o lo g ica l p rogress, e tc .  The o th e r  meaning would inc lude the  in d i ­
v id u a l ,  namely h is  behavioura l p a t te rn s  o f  l i f e  s t y le s :  What and when
does he (and f o r  t h a t  m a tte r  the  people as a whole) ea t and d r ink?  How 
do they make a l iv in g ?  What are the  ways in which they o rgan ize  t h e i r  
soc ie ty?  What are the  a t t i t u d e s  which they express toward the  members 
o f  t h e i r  fa m i l ie s  and toward t h e i r  f r ie n d s ?  How w i l l  they a c t  o r  reac t  
in va r iou s  s i tu a t io n s ?  What express ions do they use t o  express approval 
and d isapprova l?  What are th e  t r a d i t i o n s  which they observe and in what 
way are they being observed? Th is  l a t t e r  d e f i n i t i o n  o r  a n th ro p o lo g ica l 
approach is  sometimes re fe r re d  t o  as " c u l tu r e  w i th  a smaII c , "  whereas 
the  former has been named, f o r  c l a r i t y  and convenience, " c u l tu r e  w i th  a 
c a p i ta l  C . "
*^Michel Beaujour, e t  a l . ,  FL Anna Is (New York U n iv e rs i t y ,  1967)
152-163.
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Goals o f  C u ltu re  Study
A f t e r  having t r i e d  to  d e f in e  the  na tu re  o f  c u l tu r e ,  the  teach­
e r 's  next s tep w i l l  be t o  c l a r i f y  the  aims o f  c u l tu r e  s tudy. And the  
question  a r is e s ,  "What are im portan t o b je c t iv e s  o f  c u l tu r e  study in  f o r ­
e ign language programmes?"
Brown seems t o  make a c o n s t ru c t iv e  c o n t r ib u t io n  w i th  h is  f i n d ­
ing th a t
a person whose e n t i r e  view o f  the  world  is  determined by the  
va Iue -pe rspec t ives  which he has gained through a s in g le  c u l t u r a l  
environment— who thus cannot understand o r  accept the p o in t  o f  
view o f  another in d iv id u a l  whose values have been determined by 
a d i f f e r e n t  c u l tu r e — may be considered 'c u l tu re -b o u n d ' in h is  
a t t i t u d e s . ^  ^
Th is  person makes premature and f o r - h i s - c u I t u r e - t y p i c a I , va lue ju d g ­
ments. A lso , he is  l im i te d  in  h is  understand ing  o f  the  world  and, f o r  
t h a t  reason. Brown seems to  hold t h a t  th e  understand ing o f  the  c u l tu r e  
o f  a s p e c i f i c  co u n try ,  say, Germany is  n o t ,  in and by i t s e l f ,  a l l  t h a t  
th e  c u l t u r a l  aspect o f  fo re ig n  language study should c o n t r ib u te  t o  a 
general and a l ib e r a l  educa tion . In o rd e r  t o  achieve the " f u l l e s t "  
p o ss ib le  c o n t r ib u t io n ,  th re e  im portan t ends must be borne in mind in 
s e le c t in g  and p resen ting  c u l tu r a l  m a te r ia l .  Brown says;
1. The s tuden t must gain an understand ing o f  the na tu re  o f
c u I tu re .
2. H is cu Itu re-bondage must be reduced.
3. He must achieve a f u l l e r  understand ing o f  h is  own c u l t u r a l
background.^ ^
14
R. W. Brown, P u b l ic a t io n s  o f  Modern Language A s so c ia t io n  (December 
1953), I 196-1218.
’ ^Brown, i 196-1218.
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Bruner sees a d i f f e r e n t  problem in c u l tu r e  le a rn ing ,  namely 
" th e  g e t t in g  o f  a f e e l "  f o r  a fo re ig n  c u l tu r e  by any in d iv id u a l ,  
whether he is  a s tuden t,  immigrant, t o u r i s t ,  e t c . ,  o r  even a p ro ­
fess ion a l a n th ro p o lo g is t .  The main theme in h is  d iscuss ion  is  h is  
f in d in g  th a t  "u n tu to red  obse rva tion  is  ap t to  r e s u l t  in a s u p e r f ic ia l  
grasp o f  what is  seen and h e a r d . " T h i s  p e r ta in s  even to  a w i l l i n g  
teacher who belongs to  the  c u l tu r e  which is  be ing s tud ie d ,  o r  one who 
is  an eager lea rne r from ano ther c u l t u r e ,  because g re a t  and bas ic  d i f ­
f i c u l t i e s  remain.
Nostrand ’ s main p o in t  o f  argument (and c o n t r ib u t io n )  is  h is  
admonition t h a t  the  teach ing  o f  c u l tu r e  be re la te d  to  the  s tu d e n t 's  
in te r e s ts ,  and he is  more e x p l i c i t  when he s ta te s  t h a t  the  need f o r  
the  fo re ig n  language teacher is  t o  r e la te  the  c u l tu r e  t o  the  s tu d e n t ’ s 
in te re s ts .  In t h i s  v iew, more is  known about c h i ld r e n ’ s needs and 
in te re s ts  than about a fo re ig n  c u l tu r e .  For t h a t  reason Nostrand ad­
v ise s  the  teacher t o  examine needs and in te r e s ts  t o  which the  c u l t u r a l  
m a te r ia ls  would appeal, e s p e c ia l ly  because the te a c h e r ’ s own experiences 
w i l l  p rov ide  ideas which w i l l  be m u l t ip l ie d  as soon as he t a lk s  w i th  h is  
s tudents  who w i l l  r e la te ,  in t u r n ,  t h e i r  experiences.
Brooks makes an in te re s t in g  o bse rva t ion  in regard to  "goa l th re e "  
in h is  sys tem atic  study o f  c u l tu r e  in the  ta r g e t  language. He says:
L i te r a tu r e  and n o n - l i t e r a r y  works can be read w ith  both a n a ly s is  
and syn thes is  in mind, enab ling  th e  le a rn e r  t o  interweave and i n t e r ­
r e la te  the  t r i p l e  o b je c t iv e s  o f  t h i s  phase: The p e r fe c t in g  o f  the
c o n t ro l o f  language s k i l l s ,  an acquain tance in depth w i th  a s i g n i f i ­
can t number o f  l i t e r a r y  works o f  the  "h ig h e s t  o rd e r , "  and a s o p h is t i -
^^Bruner, 19-27.
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c a t io n  in c u l tu r a l  awareness, in s ig h t ,  and sympathy w i th  reaard 
to  the  way o f  l i f e  o f  those whose language he is  s tudy ing .
The Teaching o f  C u ltu re
While most fo re ig n  language teachers  agree t h a t  c u l tu r e  should 
be taugh t as p a r t  o f  a fo re ig n  language course, not a i l  o f  these educa­
t o r s  agree on what should be ta u g h t  and how i t  should be in troduced .
I f  the  fo re ig n  language teache r wishes to  teach, f o r  example,
German c u l tu re  w i th  a small " c , "  then he must focus on contemporary 
p a t te rn s  o f  c u l tu r e  because these p a t te rn s  r e f l e c t  the  va lue system 
o f  the  people. A study o f  contemporary German c u l tu r e ,  f o r  example, 
shows a people much more concerned w i th  the  present and the  fu tu re  than 
w i th  the  immediate past ( f o r  obv ious reasons). A knowledge o f  German 
geography is  necessary i f  the  American o r  Canadian s tuden t wants t o  
understand the  concern o f  the  Germans over t h e i r  d iv ided  co u n try .  A lso , 
an awareness o f  German music and opera is  necessary i f  the  s tuden t in ­
tends to  understand the  u nd e r ly in g  fe e l in g  o f  the in h a b ita n ts  o f  Dresden 
who r e b u i l t  t h e i r  opera house and r e v i t a l i z e d  the  opera company which 
played n ig h t ly  t o  f u l l  houses w h i le  d e b r is  s t i l l  covered most s t r e e ts ,  
a f t e r  t h a t  c i t y  had been bombed in a continuous ra id  and s u f fe re d  a 
loss o f  approx im ate ly  300,000 l iv e s  in February 1945.
A f te r  the  con ten t o f the  c u l t u r a l  p o r t io n  o f  the language course 
has been determ ined, th e  language o f  in s t r u c t io n  must be analyzed and 
s c ru t in iz e d  in o rd e r  t o  e s ta b l is h  i t s  app ropria teness  and e f fe c t iv e n e s s .
The im portan t question  a r is e s  whether o r  not the  teach ing  o f  c u l tu r e  should
'^Brooks, 204-217.
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be postponed u n t i l  the  s tuden t can study i t  in the  ta r g e t  language.
A l le n  and V a le t te  suggest ra th e r  s t ro n g ly  t h a t  c u l t u r e  should be 
ta u g h t as e a r ly  as p o ss ib le  and e x p la in  t h a t  the  d isadvantage o f  
w a i t in g  u n t i l  the  t h i r d  year be fo re  in tro d u c in g  c u l tu r e  is  t h a t  "o n ly  
about ten percent o f  those s tuden ts  who begin a fo re ig n  language ever
I Q
reach th a t  le v e l . "  A lthough the  ra te  o f  " t y p ic a l  m o r t a l i t y "  m ight 
no t be as high in va r iou s  s e t t in g s ,  one can see ra th e r  c le a r l y  t h a t  
many s tuden ts  would be deprived o f  t h a t  o p p o r tu n i ty ,  s im ply because 
one year o f  c u l tu r e  le a rn ing  could not be equated t o  th re e  years o f  
exposure. I t  Is the  w r i t e r ' s  s tron g  view th a t  c u l tu r e  can indeed be 
ta u g h t q u i te  s u c c e s s fu l ly  from the  very s t a r t ,  even I f  ou t o f  nece ss ity  
i t  has t o  be in Eng lish . I t  must be d e f i n i t e l y  an in te g ra l  p a r t  o f  
a I I in s t r u c t io n ,  instead o f  "an added f r i l l . "
Another concept which s tuden ts  should be ta u g h t  t o  develop 
in t h e i r  study o f  a fo re ig n  c u l tu r e  is  t h a t  people in va r iou s  c u l tu re s  
re a c t  in many d i f f e r e n t  manners t o  the  va r iou s  needs o f  l i f e .  The 
s tuden t should r e a l iz e ,  f o r  example, t h a t  the  American o r ,  say, Canadian 
way is  not the  o n ly  way, sometimes no t even the  best way. I t  is  most 
l i k e l y  the  best way which works f o r  Americans, w h i le  o th e r  ways m ight 
work best f o r  o th e r  people.
A c r u c ia l  problem in teach ing  c u l tu r e  is  the  p o s s i b i l i t y  t h a t  
both the  teacher and the  s tuden ts  g e n e ra l iz e  from u n re p re s e n ta t iv e ,
1. e. from too  l i t t l e ,  in fo rm a t io n .  For t h a t  reason i t  becomes necessary
18Edward David A l le n  and Rebecca M. V a le t te ,  Modern Language 
Classroom Techniques (New York: H arcourt Brace, 1972), p. 246.
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t h a t  the  teacher t r e a t  the  way in which people l i v e  in  the la rge 
c i t i e s  as we ll as in the  c o u n try ,  t h a t  the  a t t i t u d e  o f  a la rge  number 
o f  people be s tu d ie d ,  i .  e. young and o ld ,  poor and r i c h ,  e t c . ,  in ­
stead o f  c o n f in in g  the  study t o  a n o n - re p re s e n ta t iv e  lo c a le ,  o r  an­
o th e r  meaningless c r i t e r i o n .
Although Brooks makes a somewhat incoheren t statement in h is
trea tm en t in regard t o  "phase th re e  in the  sys tem a tic  study o f  c u l tu re
19
in the  ta rg e t  language," he neve rthe less  comes up w i th  ra th e r  c le a r
and b r i l l i a n t  suggestions in o th e r  p laces o f  h is  d iscuss io n ,  namely
th a t  the  teach ing  o f  c u l tu r e  be t ie d  d i r e c t l y  w i th  the  language:
"Knowledge o f  c u l tu r e  is  best imparted as a c o r o l l a r y  o r  an ’ o b b l ig a to ’
20
t o  the  business o f  language le a rn in g . "  For t h i s  reason he recommends 
a d a i ly  f iv e -m in u te  p re s e n ta t io n  a t  th e  beg inn ing  o f  each language 
p e r io d .  A lso, he o f fe r s  s i x t y - f o u r  to p ic s  re la te d  t o  c u l tu r e ,  w i th
2 1suggested ques tions , which he c a l l s  "hors  d ’ oeuvres" o r  "Lecke rb issen ."
O ther, s p e c i f i c a l l y  designed f i f te e n -m in u te  c u l tu r a l  "Sprech- 
s i tu a t io n e n "  have the  advantage o f  making i t  p o s s ib le  t o  p rov ide  f o r  a 
more complete trea tm en t o f  a lo g ic a l sequence o f  to p ic s  and t o  p rov ide  
the  k ind o f  o ra l exchange between studen t and teache r ,  which in te g ra te s  
f u l l y  the  teach ing  o f  the  ta rg e t  language w i th  i t s  c u l tu r e  and enables 
both s tuden t and teacher t o  b e n e f i t  from each o t h e r ’ s experiences. 
In c id e n ta l teach ing , on the  o th e r  hand, has the  advantage th a t  i t  does
'% ro o k s ,  204-217. 
^°Brooks, 204-217.
2 1 Brooks, 204-217.
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not separate the  l i n g u i s t i c  from the  c u l t u r a l  and perm its  the  l a t t e r  
to  a r is e  in th e  most na tu ra l way from the  t e x t .  A Jud ic ious  combina­
t io n  o f  both in c id e n ta l  and s p e c i f i c  teach ing  w i l l  probably prove to  
be most e f f e c t i v e .  Another im portan t r o le  o f  the  fo re ig n  language 
teacher is  t o  open the  s tu d e n ts ’ eyes t o  the  impact which fo re ig n  c u l ­
tu re s  have had on American c u l tu r e  and t o  make them aware o f  the  d i ­
v e r s i t y  which has developed around them.
Ha ll summarized q u i te  e x is te n t ia i - h u m a n is t i c a I ly  the  importance 
o f  c u l tu re  le a rn in g  when he sa id :
The bes t reason f o r  the  layman t o  spend t im e s tudy ing  c u l tu r e  
is  t h a t  he can learn something use fu l and e n l ig h te n in g  about him­
s e l f .  Th is  can be an in te re s t in g  process, a t  t im es harrow ing but 
u l t im a te ly  reward ing. One o f  the  most e f f e c t i v e  ways t o  learn 
about o n e s e lf  is  by ta k in g  s e r io u s ly  th e  c u l tu re s  o f  o th e rs .  I t  
fo rces you t o  pay a t te n t io n  to  those d e t a i l s  o f  l i f e  which d i f f e r ­
e n t ia te  "them" from " y o u . "22
The language o f  c u l tu r e  speaks indeed c le a r l y  a lthough i t  is  a 
s i l e n t  one— and the  d iscovery  o f  the  importance o f  teach ing  c u l tu r e  
o f fe r s  the c o n sc ie n t io u s  fo re ig n  language teache r new, overwhelming 
chaIlenges.
^ ^ H a l l ,  p. 40.
Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.
Chapter 3
HUMANISTIC VALUE OF THE STUDY OF FOREIGN LANGUAGES IN CONTEMPORARY
SOCIETY
In o rde r  t o  understand how two languages in te r a c t  w i th  each 
o th e r  so th a t  a new k ind o f  consciousness is  the  outcome, one has to  
understand how consciousness comes in to  be ing. A ttem pting  to  grasp 
the  idea o f  how consciousness comes in to  be ing , puts one immediate ly 
in to  the  framework o f  look ing  a t  animal development and a t  human de­
velopment.
Although i t  is  com para t ive ly  easy t o  f in d  ou t  what animals can 
do and what humans can do, i t  becomes much more d i f f i c u l t  t o  ana lyze 
why the re  is  no consciousness in animals and why th e re  is  consc ious­
ness in  human beings. Thus the  in v e s t ig a to r  has t o  s c r u t in iz e  the  
soc io -genes is  o r  the  development o f  any in d iv id u a l  s o c ie ty .  He must 
look a t  how th a t  s o c ie ty  has grown and changed. Furthermore, he must 
f in d  ou t  what is  im portan t t o  t h a t  s o c ie ty  and what is  r e la t i v e l y  im­
m a te r ia l to  i t .  And l a s t l y — u s u a l ly  not conta ined in any t r a d i t i o n a l  
d iscuss ion  o f  consciousness— but o f  c r u c ia l  s ig n i f ic a n c e  t o  t h i s  in ­
v e s t ig a t io n ,  is  the  newly emerging q u e s t io n ,  "How does an in d iv id u a l  
grow up in a s o c ie ty  whereby two s o c ia l  experiences o r  th re e  s o c ia l  
experiences combine so th a t  th e re  becomes 'a  new kind o f  consciousness' 
in t h a t  p a r t i c u la r  in d iv id u a l? "
23
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Whenever one is  t h in k in g  o f  a b i - l i n g u a l  a c t ,  i t  becomes nec­
essary to  cons ide r these th re e  c h a r a c te r is t ic s  almost s im u ltaneous ly :
1. What is  consciousness?
2. How d id  i t  come about?
3. What are the  p a r t i c u la r  understandings o f  a g iven c u l t u r a l
group and what is  t h a t  in d iv i d u a l ’ s experience w i th in  
t h a t  c u l t u r a l  group?
The A r is to t le a n  Thesis
A r i s t o t l e  recognized the  problems under d iscuss ion  about 2,000
I
years ago and put forward h is  though ts  in Organon which Bain summarized 
in t h i s  way:
Language d is t in g u is h e s  man from an imal. Our whole c a p a c ity  
o f  being t r u l y  human is  im p l i c i t  in language. T ru th  is  o n ly  
p o ss ib le  in language o r ,  a t  le a s t ,  by means o f  language. Even 
a l i e  presupposes language. Language is  an organon ( t o o l )  which 
comes in to  use as a means o f  coming to  terms w i th  the experience 
oc c u r r in g  between s e l f  and the  surround ing  world  and between the  
mind’ s in te rco u rse  w i th  i t s e l f . 2
I t  is  perhaps p e rp le x in g  t o  note t h a t  such profound thoughts
on t h i s  su b je c t  had been form ula ted a lready  so many years ago, and i t
is  even more astounding to  see th a t  i t  has d i r e c t  re levance t o  the
p resen t s t ru g g le  in conv inc ing  the  people o f  the  Un ited S ta tes  and
Canada o f  the  hum anis tic  va lue  o f  the  study o f  fo re ig n  languages. A r is ­
t o t l e ’ s in s ig h t  in to  human na tu re  was preserved, m ostly  In a dormant 
s ta te  over the years , when i t  was "d iscove red ” d u r in g  the la s t  cen tu ry  
by ph ilosophy and brought in to  formal psychology, i .  e. in to  the  sc iences, 
s ince  the  Second World War.
* A r is to te le s ,  Organon (London: W. Heinemann L td . ,  I960).
2
B. C. Ba in , " B i l in g u a l is m  and C o g n it io n :  Toward A General Theory ,”
(Unpublished Study, U n iv e rs i t y  o f  A lb e r ta ,  1973), p. 4.
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A r i s t o t l e  expresses in h is  fundamental s tatement t h a t  man is  
no t born human, but th a t  he "becomes" human through language. In the  
process o f  becoming a human being he, moreover, develops a consc ious­
ness through a language. A r i s t o t l e  becomes somewhat " f lo w e ry "  when 
he uses the term " t r u t h " — a t  le a s t  modern man would th in k  th a t  i t  is  
" f lo w e ry "  because he perce ives i t  as such through the  hazed view o f  h is  
present c u l tu r e .  While today the  term  "knowledge" o r  " c o g n i t io n "  would 
be used, in A r i s t o t l e ' s  t im e the  o th e r  term  had been employed.
Becoming human and deve lop ing consciousness a re  o n ly  p o ss ib le  
in language o r  by means o f  language. There is  no t r u t h  o r  f a l s i t y  o r  
"no-know ledge" in the  animal kingdom— th e re  is  o n ly  behav iour. Man 
acqu ires  knowledge i f  he gains t r u t h  through study by means o f  language, 
w i th  language being the  t o o l .  Thus language becomes the  organon. I t  
is  a to o l  which comes in to  use as a means o f  coming t o  terms w i th  the  
environment, f o r  man to  grapp le  w i th  what is  being s a id ,  w i th  what is  
being w r i t t e n  e tc .  I t  a lso  comes in to  use between th e  m ind 's i n t e r ­
course w i th  i t s e l f .  Again, modern man m ight cons ide r  t h i s  t o  be a 
" f lo w e ry "  term and what he would say today is  t h a t  when a person is  
t a lk in g  t o  h im se lf  he uses language. So, on the  one hand, language is  
the  to o l  used by the  in d iv id u a l  in coping w ith  h is  environment and, on 
the  o th e r  hand, i t  comes in to  use when he a ttem pts t o  communicate h is  
whole unders tand ing . By language o b v io u s ly  not j u s t  verbal no ises are 
meant. Instead, i t  is  a means o f  coming t o  understand the  surround ing  
w o r ld ,  in c lu d in g  th e  s e l f  which is  p a r t  o f  the  u n ive rse .
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The VypotSklaA ThéSîs
f f  the  fo rego ing  rep resen ts  language, then language I t s e l f  has 
t o  be viewed w i th in  the  c o n te x t  o f  th e  general law o f  human development. 
Th is  seems to  be the  assumption held by Vygotsky which he expresses as 
fo l lo w s  :
Any fu n c t io n  In the  c h i l d ' s  human development appears on the  
stage tw ic e ,  on two p lanes: F i r s t  on the  s oc ia l plane and then
on the  psycho log ica l p lane— F i r s t  among people as an ' I n te r m e n ta l '  
ca tegory  and then w i th in  th e  c h i l d  as an ' I n t r a - m e n ta l '  ca tego ry .
The emphasis and Importance o f  h is to r y  In connection w i th  lan­
guage seem to  gain In c l a r i t y ,  when one looks a t  the  problem from Vygot­
s k y 's  p o in t  o f  v iew. Accord ing to  h is  d ic tum , any fu n c t io n ,  th o u g h t,  
behaviour. Idea, e t c . ,  o r  any aspect o f  human consciousness f o r  t h a t  
m a tte r ,  appear on the  human stage tw ic e .  More s p e c i f i c a l l y ,  any th ing  
which anyone Is do ing , appears on th e  stage tw ic e :  I t  appears on the
h is to r i c a l  stage— f o r  example, the  development o f  the words which an 
In d iv id u a l  Is us ing t o  descr ibe  h is  experiences , have a lready  appeared 
In h is to r y  on the  s o c ia l  p lane because h is to r y  Is a so c ia l  phenomenon.
I t  Is a h is to r y  o f  " r e a l "  people who have In f a c t  l iv e d  a t  one g iven 
pe r iod  In t im e o r  ano the r. Moreover, In th e  development o f  a person 
on the  psycho log ica l p lane he In te rn a l iz e s  th e  experiences which are 
Inhe ren t In language. Since then ( In  A r i s t o t l e ' s  terms) he comes t o  
understand h is  environment and, a ls o ,  he comes to  understand h im s e l f .
In t h i s  way ( lo o k in g  a t  the  problem from Vygotsky 's  p o in t  o f  v iew) I t
pp. 16-59.
^Lev Vygotsky, Thought and Language. (Boston: MIT Press, 1934),
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is  reasonable to  say t h a t  indeed any phenomenon o f  experience , no m a tte r  
what i t  is ,  appears on the  stage tw ic e :  I t  appears h i s t o r i c a l l y  o r  In
a s o c ia l  c o n te x t ,  and I t  appears subsequently  In a psycho log ica l c o n te x t .  
What an In d iv id u a l  " I s , "  is  something which he has become th rough o r i ­
g i n a l l y  In te ra c t in g  w ith  s o c ia l  experience o r  h i s t o r i c a l  experience and 
re-shapIng i t ,  o r  re -m o d e ll in g  i t .  In h is  own Image, in  h is  own under­
s tand ing .
In Vygo tsky 's  v iew, even a c r e a t iv e  a c t  always has a s o c ia l  
o r ig i n  to  i t ,  because no th ing  is  t o t a l l y  new in man's consciousness.
There seems t o  be always some aspect o f  i t  which can be traced  t o  the  
h is to r y  o f  t h a t  p a r t i c u la r  language in  which the  in d iv id u a l  has grown 
up. Thus, any one language a u to m a t ic a l ly  puts b l in k e rs  on a person 
because i f  he comes to  understand the  surround ing  w o r ld ,  he is  coming 
t o  understand h im se lf  through a k ind o f  framework, through a k ind o f  
n e t ,  a kind o f  an h i s t o r i c a l  experience o f  one people— and t h i s  is  au to ­
m a t ic a l ly  r e s t r i c t i v e  because no one people has experienced e v e ry th in g .
So, when the  in d iv id u a l  comes t o  develop h im s e l f  p s y c h o lo g ic a l ly ,  a 
s in g le  language to o l  a u to m a t ic a l ly  r e s t r i c t s  him in the  development o f  h is  
psyche and h is  lo g ic ,  namely in h is  consciousness. Th is  does no t neces­
s a r i l y  mean th a t  t h i s  is  bad because some languages are more g loba l o r  
un ive rsa l than o th e rs .  Bu t, neve r th e le ss ,  they have r e s t r i c t i o n s  in 
themselves, regard less  o f  how o r  what any p a r t i c u la r  language is  considered 
to  be.
The Bain Thesis
Bain b r ings  to g e th e r  b r i l l i a n t l y  the  te n e ts  held by A r i s t o t l e  and 
by Vygotsky and adds ano ther dimension to  them: He makes the  s tron g  p o in t
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t h a t  the  in d iv id u a l  is  not s im p ly  p ro v id in g  a more f l e x i b l e  "organon" 
o r  a more e la s t i c  means o f  coming t o  terms w ith  experience , when he 
becomes b i - l i n g u a l  o r  m u l t i - l i n g u a l ,  bu t t h a t  "we are a lso  fo s te r in g
4
a new k ind o f  in tra -m e n ta l c a te g o ry ,  a 'new k ind  o f  m an '."
According t o  the  Bain Thes is ,  language has such a profound 
e f f e c t  on tra n s fo rm in g  the  in d iv id u a l  from a sensory motor organism 
in to  a th in k in g  a d u l t  t h a t  he comes t o  " t h in k "  in terms o f  t h a t  lan­
guage experience t o  which he has been exposed. T he re fo re , the  lan­
guage t o  which he is  exposed, tends t o  encapsula te  h is  mind and, as 
a r e s u l t ,  i t  tends t o  shut o f f  a l t e r n a t i v e s .  Moreover, s in ce  any s in g le  
l i n g u i s t i c  h is to r y  is  a r b i t r a r y ,  the u n i - l in g u a  I in d iv id u a l  becomes a 
v ic t im  o f  a p a r t i c u la r  " t y ra n n y . "  I t  fo l lo w s  th a t  i f  the o n ly  to o l  which 
an in d iv id u a l  possesses, is  a s in g u la r  language to o l  w ith  which t o  en­
code and decode, i .  e. t o  t h in k ,  t o  conce ive , to  pe rce ive ,  t o  under­
s tand , t o  express h im s e l f ,  t o  a c t  and t o  r e -a c t ,  then he is  n a t u r a l l y ,  o r  
a u to m a t ic a l ly ,  c u t  o f f  from a l te r n a te  ways o f  address ing h im se lf  t o  h is  
problems and, consequently , r e s t r i c t s  h is  personal growth in becoming a 
mature a d u l t .
The Bain study revea ls  q u i te  c le a r l y  t h a t  in o rde r t o  develop 
in to  a mature a d u l t ,  the  in d iv id u a l  needs more than one language a t  h is  
d is p o s a l .  He l i t e r a l l y  needs t h a t  second language, o r  p re fe ra b ly  a 
v a r ie t y  o f  languages In o rd e r  t o  achieve the  leve l o f  "con tem p la t ive  
p e rc e p t io n ,  where a c t io n  is  g iv in g  way in  favou r  o f  in s p e c t io n .  Judgment,
^Bain, op. c i t . ,  pp. 1-5.
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a n a ly s is ,  and d is ta n t  I a t  ion" — in c o n t ra s t  t o  " p a r t i c ip a t io n ,  where he
responds o rg a n is m ic a l l  y t o  the  dynamic, a f f e c t i v e ,  physiognomic p rope r-
6
t i e s  o f  the  env ironm ent,"  which is  the  immature ve rs ion  in B a in 's  concept.
The c ru c ia l  f in d in g  in the  understand ing o f  b i - l in g u a l is m  which 
Bain has come upon is  t h a t  by a c q u ir in g  a more f l e x i b l e  language to o l  
and e la s t i c  means o f  coming to  terms w i th  experience , i .  e. o u t  o f  the  
ju x ta p o s i t io n  o f  the  two ways, o r  more than two ways, o f  look ing  a t  the  
world  which pe rm it  a "more d im ens iona l"  pe rcep tion  o f  the  r e a l i t y  in and 
o f  i t s e l f — the in d iv id u a l  is  p ro p e l le d  and t h r u s t  forward w i th  enormous 
speed, perhaps a t  an exponentia l r a te ,  in  h is  in d iv id u a l  development.
Conclusion
I t  appears th a t  the  A r is to t le a n  th e s is  is  m ain ly  concerned w ith  
the  im portan t r o le  which language p lays  in making man in to  a human being 
who deals e f f e c t i v e l y  w ith  h is  environment w h i le ,  on the  o th e r  hand, the  
Vygotskian th e s is  focuses on the  b as ic ,  fundamental development in the 
in d iv id u a l  and a ls o  t r i e s  to  answer the  q u e s t io n ,  "What is  consciousness? 
How d id  I t  come about? What are the  p a r t i c u la r  understandings o f  a given 
c u l t u r a l  group and what is  t h a t  in d iv id u a l 's  experience w i th in  t h a t  c u l tu r a l  
group?"
The Bain th e s is  does not leave i t  a t  t h a t  le v e l .  A f t e r  acknow­
ledg ing the  spade-work o f  the  o th e r  two s ig n i f i c a n t  p o s tu la te s ,  i t  asks.
5
B. C. Ba in , "Toward a Theory o f  P e rcep tion : P a r t ic ip a t io n  as
a Function o f  B o d y - F le x ib i I i t y , "  Journal o f  General Psychology (1973), 
89, 157-296.
^Bain, 157-296.
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"Where do we go from here?" I t  appears th a t  B a in ’ s newly fo rm u la ted  
concept f o r  the  development o f  a "new k ind  o f  consciousness" co n ta in s  
an In c re d ib le  p o te n t ia l  f o r  a r e a l i s t i c  improvement o f  both th e  in d i ­
v id u a l and th e  present and fu tu re  w o r ld .
A lthough a com para t ive ly  la rge  number o f  m isin formed s tuden ts  
and parents  are s t i l l  no t q u i te  convinced o f  the  n e ce ss ity  o f  fo re ig n  
language study f o r  everyone, by h o ld ing  th a t  fo re ig n  language le a rn in g  
is  too  time-consuming and an i r r e le v a n t  " s u b je c t "  In modern s o c ie ty ,  
th e re  Is growing evidence t h a t  b i - l in g u a l I s m  and m u l t i - l i n g u a l I s m  are 
no longer Id le  lu x u r ie s ,  bu t the  area which needs th e  most u rgen t im­
provement, as f a r  as man’ s s u rv iv a l  is  concerned: I f  man hopes t o  p re­
serve peace among the  peoples o f  t h i s  g lobe , he must abandon the  te c h ­
n ique o f  m i l i t a r y  t h r e a t— and learn how to  communicate w ith  each o th e r ,  
Instead.
Through B a in ’ s f in d in g s  I t  becomes i r re v o c a b ly  e v id e n t  t h a t  
fo re ig n  language le a rn ing  must be considered t o  be an e s s e n t ia l  com­
ponent o f  the  te ch n o lo g ic a l age— a component which is  in se r iou s  need 
o f  r e s to ra t io n  and improvement.
But a p a r t  from t h i s  o b v io u s ly  n o t ic e a b le  necess ity  f o r  communi­
c a t io n ,  th e re  Is a newly e v o lv in g ,  no t so r e a d i ly  p e rce ivab le  urgency 
f o r  fo re ig n  language le a rn ing :  P sych o lo g is ts ,  such as Bain, a re  be­
coming in c re a s in g ly  aware o f  the  f a c t  t h a t  an understanding o f  man’ s 
h ighe r  mental fu n c t io n s  nece ss ita te s  an understanding o f  h is  language 
and o f  fo re ig n  languages, because language Is no t o n ly  an o b je c t  o f  
knowledge, bu t a ls o  a medium through which o th e r  knowledge is  ga ined .
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in the  development from the sensory organism in in fancy  t o  the  leve l 
o f  the  f u l l y  fu n c t io n in g  a d u l t ,  a leve l which is  in te r e s t in g ly  enough 
o n ly  s t a t i c  and stagnant to  the  e x te n t  t h a t  th e  mind remains encapsu­
la ted  by the  absence o f  fo re ig n  language expe rience .
Von Humboldt put the  paramount in f lu e n c e  o f  language in to  a 
s i g n i f i c a n t  p e rs p e c t iv e ,  a f t e r  he completed h is  s c ie n c e -e x p e d it io n  t o  
South America from 1799-1304, h is  voyage o f  d iscove ry  to  S ib e r ia ,  and 
having l iv e d  in P a r is  as a German f o r  app rox im a te ly  one q u a r te r  o f  a 
c e n tu ry :  "The in f lu e n c e  o f  language extends over e v e ry th in g  man th in k s
o r  f e e ls ,  decides and achieves. I t  t rans fo rm s th e  world  in to  a pos­
session o f  the  m ind ."  From f in d in g s ,  such as t h i s  one, i t  can be de­
duced t h a t  th e re  is  no th ing  more im portan t in the  world  today , in terms 
o f  c r u c ia l  issues which face  mankind, than t r y i n g  t o  understand the  
na tu re  o f  human consciousness. The most e f f e c t i v e  to o l  f o r  understanding 
human consciousness which man possesses, is  through language s tu d ie s  in 
general and b i - l i n g u a l  s tu d ie s  in p a r t i c u la r .
When man is  look ing  around him in  h is  world  today, he can see 
a l l  k inds o f  problems which are fa c in g  people— from in d iv id u a ls  who are 
unable to  pay t h e i r  r e n t ,  to  the  g rea t  g loba l systems which are  about 
to  conquer the  p la n e t  ea r th  and even o u te r  space. There are g re a t  s t ru g ­
g les  going on f o r  the  understanding o f  man's mind and fo r  man's consc ious­
ness— and the  outcome o f  the  next 50 o r  100 years is  very much dependent 
upon the  fa c t  o f  who w i l l  most f u l l y  understand and improve the  na tu re  
o f  human consciousness.
^Helmut De T e rra ,  Alexander von Humboldt und se ine Z e i t  (Wies­
baden: F. A. Brockhaus, 2. A u flage , 1959), pp. 96-98.
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